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AUTHORS 1 ABSTRACT 



The present research was conducted to determine the relative 
Importance of a variety of background variables and school effects on 
curriculum assignment in public high schools* The emphasis was on the 
sociological processes of selection and differentiation within schools, 
and the role of education in facilitating or blocking social mobility. 

A selection of the data from the Equality of Educational Opportunity 
Survey were reanalyzed , both to compare schools and students in the 
9th and 12th grades. 

The methodological techniques utilized enabled one to develope 
an explicit causal model of the process and to estimate the direct and 
indirect effects of parental background, race and verbal ability on place- 
ment, grades, and aspirations. An analysis of covariance was used to 
separate the within school effects from processes operating between schools. 

The findings were in general at odds with much of the polemics 
of school reform, in which educational institutions are criticized for 
restricting opportunity to lower class or non-white students* When verbal 
ability is assumed to adequately differentiate pupils, as a criteria for 
placement, there is little evidence for discrimination within schools in 
placement, and no evidence of racial bias. Differences in tested ability 
accounted for most of the observed segregation within schools by race and 
class, and in general the effects of verbal ability were 3-4 times as 
Important as the combined effects of fathers education, occupational 
prestige, and number of siblings in the family. Including test scores 
in the equation revised the effects of race on placement, indicating a 
small but significant advantage for non-white pupils* Such a finding 
suggests schools may be responding to the higher aspirations of non- 
whites for college attendance. 

The literature on school effects and the distribution of 
resources between schools has tended to suggest relatively small effects 
in predicting differential achievement. The distribution of resources 
within schools is quite difficult to measure, although a strong argument 
could be made that students in the college preparatory curriculum are 
more exposed to labs, libraries, better teachers, a more academic orienta- 
tion, and brighter, more-motivated peers than students in other programs. 

If such variables influence achievement even slightly, the effects within 
schools would tend to augment these differences. Students were asked 
how often they saw counselors, and how much encouragement they received 
to pursue their education. The strongest relationship between perceived 
encouragement and number of reported visits to the counselor was the 
students curriculum. Neither social class nor race contributed much 
additional explanatory power. While these results are only suggestive, 
they lend support to the notion that structural differentiation within 
schools influences the allocation of resources and rewards by assignment. 
Advantaged pupils would seem to receive somewhat more encouragement and 
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to have somewhat more access to counselors; however, these resources 
depend on curriculum assignment, rather than being allocated directly 
by social class or racial background* 

The probability of being placed in a college prep curriculum 
depends on how large the track is, as well as the individual determinants* 
The present research concludes that differences between schools are not 
particularly important, and that most of the variance depends on differences 
. _ between individuals, rather than schools* 



Several alternative models of placement are examined in order 
to determine how outcomes might change using different criteria* A system 
which operated entirely meritocratically, in that achievement scores 
were the only criteria, would result in fewer non~white students in college 
tracks , than at present, and very little redistribution by social class* 

An open enrollment' model, which placed all students with college aspira- 
* n t * lC C0 ^ e S e curriculum would increase the proportion from about 
50*2% to 65*1%, but would not substantially alter the composition by 
social, class and race. In general, the policy conclusions resulting from 
this analysis indicate that educational institutions are utilizing test 
scores much more than background factors, to differentiate and channel 
pupils* If more equality of outcomes is desirable, one must question the 
relevance of tests as a criteria, rather than focusing on schools as 
agents generating inequality through perpetuating status differentials* 
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"fbcus ^is study is on- the determinants and 
'^ outcomes of educational grouping in'public high schools. 

The form of grouping to be investigated is the assignment 
of students to a college preparatory curriculum or an al- 
tentative track; particular attention is devoted to the 
relationships between curriculum, on the -one. hand, and 
family background, race and achievement, on the other. The 
effects of schools on student achievement and assignment 
probabilities and the implications of differential school 
P°^ c ^ es an< ^ resources are also explored. The effects of 
curriculum assignment on student aspirations and grades are 

examined, for each of forty-eight high schools in the urban 
.''■ 'north. ' . • 

7” Schooling and Stratification 

. - * .. ’ • , *. *■' ” ' * ” • ; •* 

The framework of the analysis interprets schooling 
as a fundamental linlc between background factors and adult 
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